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Reading 
Phonics
1 Hold up ALPHA CARD J and draw attention to the jackrabbit on the front. Ask students what letter 

is displayed. (  j) Point out the uppercase J and lowercase j. Have students write J and j in the air 
with their pointer finger as you trace them on the card. Say the /j/ sound, being careful not to 
say “juh.” Direct students to say the /j/ sound three times. Guide them to say it correctly. Recite 
the following words and have students jump whenever they hear a word that begins with the 
/j/ sound:
• Jack (jump)
• hot
• Jesus (jump)
• jam (jump)

• tree
• jab (jump)
• fast
• jump (jump)

2 Review the /f/, /g/, /h/, /˘/, and /j/ sounds that were introduced in this chapter. Attach ALPHA 
CARDS F–J to the board. Point to each letter and direct students to say the letter name and the 
sound it makes. Display the CLASSROOM ITEMS. Select volunteers to choose items and to hold them 
up for the class to see. Direct students to say the name of each item and the letter sound they hear 
at the beginning of the item’s name.

3 Direct students’ attention to the first student page and guide students to complete it. Assign the 
second page as independent practice.

High-Frequency Words
1 Show students the HIGH-FREQUENCY WORD CARDS for the words like and to and have them read them. 

Practice reading the words several times. Direct each student to choose one word and to make a 
sentence using it. 

2 In different locations around the room, attach the high-frequency word cards for like, to, I, and see. 
Say a high-frequency word and have students walk to that word card. 

Guided Reading and Literacy Centers
• Distribute and read BLM 2.1A Beginning Reader: I Like School. Review the phonics skills and 

high-frequency words. Have students practice fluency by reading the high-frequency words aloud. 
Use Reader Strategies as needed to guide students through the text.

Literature 
Oral Vocabulary
• Display DM 2.1A Oral Vocabulary: Chapter 2. Ask students what the word lonely means. 

(feeling sadness from being alone) Direct students to each turn to a partner and share how they 
can be friendly to other students who feel lonely. Then, review previously taught oral vocabulary 
words.

Interactive Read-Aloud
• Refer to Lesson 5 of Chapter 2 Literature Guide for discussion, activities, and possible materials.

Language and Writing 
Writing Readiness
• Choose an activity from this chapter for today’s writing readiness. 

Grammar
• Ask students what words that name people and things are called. (nouns) Write the following 

sentence frame on the board: I like . Direct students to think of a noun to complete the 
sentence. (Answers will vary but should include nouns.) As a student names a word, use it 

 PREPARATION

• Gather the ALPHA CARDS from the 
Language Arts Kit. (Reading)

• Gather several CLASSROOM ITEMS that 
start with the letters f, g, h, i, and j. 
(Reading)

• Retrieve HIGH-FREQUENCY WORD CARDS. 
(Reading)

• Retrieve BLM 2.1A Beginning 
Reader: I Like School for each student. 
(Reading)

• Select DM 2.1A Oral Vocabulary: 
Chapter 2 for display. (Literature)

• Retrieve toy drawings from Lesson 2.4. 
(Language and Writing)

ENRICHMENT
• As a class, act out a well-known story, 

such as “Goldilocks and the Three Bears.” 
After acting it out, have students retell 
the story. Ask questions about the 
beginning, middle, and end of the story.  

Chapter 2Lesson 2.5

Reading 

Chapter 2Lesson 2.5

See below for examples of formative assessments throughout the teacher edition.KKKKKKK Beginning of the Year Assessments
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NOTESas you reread the sentence on the board. If students name words that are not nouns, ask them 
whether the word is a person or a thing. (No.) Explain that action words, like jumping, are not 
nouns, even though they may be things students like. Emphasize that you are looking for words 
that name people or things.

Writing Workshop
1 On the board, draw a simple picture of a toy. Describe the toy and have students suggest a name 

for it. Write the name next to the toy. Explain that you want to make a caption for your picture, 
and that a caption tells something about the picture. Write a short caption that tells what the toy 
does or looks like, for example, The toy makes a loud noise. Read the caption aloud as you write it 
on the board. Direct students to think of captions for their own toy drawings from Lesson 2.4. 
Distribute the toy drawings and have students dictate captions to you as you write them on their 
pictures.

2 Direct students to show their drawings to a partner and to describe them. Select volunteers to 
share their drawings and captions with the class. Create a cover and staple students’ drawings 
together to make a class book. Keep the book in the classroom for students to look at throughout 
the year.  
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High-Frequency Word Cards

TOC

See below for an example of one of the BLMs that are used to make high-frequency word cards.
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Practice

3. Circle each picture whose name begins with the /j/ sound.

j
j

Chapter Review

4.  Write the letter that stands for the sound at the beginning of 
the word. 

See below for an example of a summative assessment in the student edition. (SE 2.5)
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TEACHERNAME

BEGINNING OF YEAR

Benchmark 1

MIDDLE OF YEAR

Benchmark 2

END OF YEAR

Benchmark 3

TEST DATE

LETTER NAMES AND 
SOUNDS

/83 /83 /83

INITIAL SOUNDS

/16 /16 /16

READING AND DECODING

/110 /110 /110

PHONEME SEGMENTATION

/61 /61 /61

ORAL VOCABULARY USAGE

/15 /15 /15

Kindergarten Diagnostic Test

Benchmark Scoring Sheet

See below for examples of assessments in the diagnostic test.

                      

This scoring sheet shows 
the di� erent components 
assessed on the diagnostic 
test. This same assessment 
is given at the beginning, 
middle, and end of the year 
to assess students’ progress. 
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INITIAL SOUNDS
Total Score for INITIAL SOUNDS:  / 16

Teacher Directions: For each section A–D, point to and name the pictures on the corresponding student 
page. Then, ask the questions for that section and place a check mark next to each question the student 
answers correctly.

A. This page shows an apple, grapes, a banana, and a watermelon.

 1. What sound does watermelon begin with?

 2. Which picture begins with /b/?

 3. Which picture begins with /gr/?

 4. What sound does apple begin with?

B. This page shows a yo-yo, a doll, a robot, and a guitar.  

 1. Which picture begins with /r/?

 2. Which picture begins with /y/?

 3. What sound does guitar begin with? 

 4. What sound does robot begin with?

C. This page shows a fish, a turtle, a monkey, and a cat.

 1. What sound does monkey begin with?

 2. Which picture begins with /f/?

 3. Which picture begins with /k/?

 4. What sound does turtle begin with?

D. This page shows socks, pants, a hat, and a vest.

 1. Which picture begins with /p/?

 2. Which picture begins with /v/?

 3. What sound does socks begin with?

 4. What sound does hat begin with?

NAME

Kindergarten Diagnostic Test

Teacher Scoring Sheet

©  Language Arts Kindergarten 

ORAL VOCABULARY USAGE
Total Score for ORAL VOCABULARY USAGE:  / 15

Teacher Directions: One at time, say the words below and have the student use each word in a sentence. 
Place a check mark next to each word if the student uses the word correctly. Say the following as an example 
for the student: “Here is my sentence for the word flower : I picked a pink flower from the garden.”  

 excited

 proud

 worried

 adventure

 imagination

 beautiful

 noise

 problem

 hungry

 kind

 ignore

 wonder

 plan

 reason

 lazy

NAME

Kindergarten Diagnostic Test

Teacher Scoring Sheet

D

 cake boat kite keep mute
 fape sipe pute hain toam

 queen slime blame squeeze cheek
 fease glite squeeme blain clupe

C

 thick ship chap knob that
 whog cham theg shub knid

 lamb  patch rush bath itch
 totch gish fath petch vush

1.
2.

3.
4.

1.
2.

3.
4.

©  Language Arts Kindergarten 

Kindergarten Diagnostic Test

Student Test Page —Reading and Decoding: Sections C–D

See below for an example from the diagnostic test to assess phonemic awareness of initial sounds.

See below for a portion of the oral vocabulary section of the diagnostic test.

See below for a portion of the Reading and Decoding section of the diagnostic test.
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Reading 
Phonics
1 Use letter cards from the BEGINNING BLENDS CENTER to display the following words one at a time: crab, 

flop, snack, clock, trick, black, clip, and swim. Lead students in the game Chop and Pound to sound 
out and read the words.

2 Write the following sentences on the board and have students read them aloud to practice 
fluency: 
• I see a bug. 
• I see bugs. 
• I see a lot of bugs in the grass!

3 Select volunteers to create new words by taking away a beginning sound from the words below:
• What is the word black without the /b/? (lack)
• What is the word sled without the /s/? (led)
• What is word clap without the /k/? (lap)
• What is word flip without the /f/? (lip)
• What is word gate without the /g/? (ate)

4 Say a word that begins with one of the blends learned in this unit, such as the word drip. Then, 
throw a FOAM BALL to a student and direct this student to determine the blend sound at the 
beginning of the word (/dr/) and to name the letters that make up this blend (d and r). Repeat 
the activity until all students have had a turn. 

Write the following words on the board that contain the letter q and choose volunteers to read 
the words: quack, quick, quit, squid, quilt, and squint. 

Write the following words that have the letter s at the end of the word and choose volunteers to 
read the words: beds, claps, fans, swims, ducks, and blocks.  

5 Assign the student pages as independent review.

6 Distribute BLM 15.5A Chapters 10  –15 Review, which provides review of the concepts and 
skills taught in Units D–E. Use the page as additional practice or administer it as a formal 
evaluation.

High-Frequency Words
1 One at a time, display the HIGH-FREQUENCY WORD CARDS for purple and white. Toss a FOAM BALL to a 

student and have him or her read the word displayed. Continue until all students have had a turn.

2 Distribute high-frequency word cards from previous chapters to students. One at a time, direct 
students to show their words to the class, read them, and use them in a sentence. 

Guided Reading and Literacy Centers
• Distribute and read BLM 15.1A Beginning Reader: Draw. Review phonics skills and 

high-frequency words and use Reader Strategies as needed to guide students through the text.

Literature 
Oral Vocabulary
• Review new and previously taught oral vocabulary words. Encourage students to use oral 

vocabulary words in their daily conversations.

 PREPARATION

• Gather BEGINNING BLENDS CENTER and 
attach it to the board or wall. (Reading)

• Obtain a FOAM BALL. (Reading)

• Print BLM 15.5A Chapters 10–15 
Review for each student. (Reading)

• Retrieve HIGH-FREQUENCY WORD CARDS
for purple and white. (Reading)

• Retrieve HIGH-FREQUENCY WORD CARDS
for various words from previous chapters. 
(Reading)

• Retrieve BLM 15.1A Beginning 
Reader: Draw for each student. 
(Reading)

• Select several oral vocabulary digital 
masters to display for review. (Literature)

• Obtain STUFFED ANIMALS or dolls. 
(Language and Writing)

• Gather students’ completed BLM 15.4A 
My How-To Book. (Language and 
Writing)

ENRICHMENT
• Choose a group of people that helps the 

community, such as firefighters or police 
officers. Guide students to write and 
decorate thank-you cards to this group 
of community helpers. Plan a field trip 
to deliver the cards or send them in the 
mail.  

Chapter 15Lesson 15.5

3 Select volunteers to create new words by taking away a beginning sound from the words below:
• What is the word black without the /b/? (lack)
• What is the word sled without the /s/? (sled without the /s/? (sled led)
• What is word clap without the /k/? (lap)
• What is word flip without the /f/? (lip)

See below for examples of formative assessments in phonological and phonemic awareness. (TE 15.5)

See below for an example of formative assessment in reading � uency. (TE 15.5 – DI #4) 

See below for examples of formative and summative assessments in writing. (TE 15.4) 

           

             (BLM 15.4A)

KKKKKKK Middle of the Year Assessments
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Reading 
Phonics
1 Use letter cards from the BEGINNING BLENDS CENTER to display the following words one at a time: crab, 

flop, snack, clock, trick, black, clip, and swim. Lead students in the game Chop and Pound to sound 
out and read the words.

2 Write the following sentences on the board and have students read them aloud to practice 
fluency: 
• I see a bug. 
• I see bugs. 
• I see a lot of bugs in the grass!

3 Select volunteers to create new words by taking away a beginning sound from the words below:
• What is the word black without the /b/? (lack)
• What is the word sled without the /s/? (led)
• What is word clap without the /k/? (lap)
• What is word flip without the /f/? (lip)
• What is word gate without the /g/? (ate)

4 Say a word that begins with one of the blends learned in this unit, such as the word drip. Then, 
throw a FOAM BALL to a student and direct this student to determine the blend sound at the 
beginning of the word (/dr/) and to name the letters that make up this blend (d and r). Repeat 
the activity until all students have had a turn. 

Write the following words on the board that contain the letter q and choose volunteers to read 
the words: quack, quick, quit, squid, quilt, and squint. 

Write the following words that have the letter s at the end of the word and choose volunteers to 
read the words: beds, claps, fans, swims, ducks, and blocks.  

5 Assign the student pages as independent review.

6 Distribute BLM 15.5A Chapters 10  –15 Review, which provides review of the concepts and 
skills taught in Units D–E. Use the page as additional practice or administer it as a formal 
evaluation.

High-Frequency Words
1 One at a time, display the HIGH-FREQUENCY WORD CARDS for purple and white. Toss a FOAM BALL to a 

student and have him or her read the word displayed. Continue until all students have had a turn.

2 Distribute high-frequency word cards from previous chapters to students. One at a time, direct 
students to show their words to the class, read them, and use them in a sentence. 

Guided Reading and Literacy Centers
• Distribute and read BLM 15.1A Beginning Reader: Draw. Review phonics skills and 

high-frequency words and use Reader Strategies as needed to guide students through the text.

Literature 
Oral Vocabulary
• Review new and previously taught oral vocabulary words. Encourage students to use oral 

vocabulary words in their daily conversations.

 PREPARATION

• Gather BEGINNING BLENDS CENTER and 
attach it to the board or wall. (Reading)

• Obtain a FOAM BALL. (Reading)

• Print BLM 15.5A Chapters 10–15 
Review for each student. (Reading)

• Retrieve HIGH-FREQUENCY WORD CARDS
for purple and white. (Reading)

• Retrieve HIGH-FREQUENCY WORD CARDS
for various words from previous chapters. 
(Reading)

• Retrieve BLM 15.1A Beginning 
Reader: Draw for each student. 
(Reading)

• Select several oral vocabulary digital 
masters to display for review. (Literature)

• Obtain STUFFED ANIMALS or dolls. 
(Language and Writing)

• Gather students’ completed BLM 15.4A 
My How-To Book. (Language and 
Writing)

ENRICHMENT
• Choose a group of people that helps the 

community, such as firefighters or police 
officers. Guide students to write and 
decorate thank-you cards to this group 
of community helpers. Plan a field trip 
to deliver the cards or send them in the 
mail.  

Chapter 15Lesson 15.5

           

             (BLM 15.4A)

           

             (BLM 15.4A)
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 PORTFOLIO
• Print BLM 15.5B My Cutting Skills on 

colored paper for each student. Direct 
students to start at the bottom of their 
pages and to cut on each line up to the 
stars. Have students write their names 
on their papers. Collect students’ papers 
and write today’s date next to their 
names. 

Interactive Read-Aloud
• Refer to Lesson 5 of Chapter 15 Literature Guide for discussion, activities, and possible 

materials.

Language and Writing 
Writing Readiness
• Choose an activity from this chapter for today’s writing readiness. 

Grammar
• Distribute STUFFED ANIMALS or dolls to individual students and small groups. Direct students to 

compose sentences about the animals or dolls that they and others have. Write the sentences on 
the board and select volunteers to circle the pronouns. For example, a student might say, “I have 
a cat,” or “They have two bears.” A group of students might say, “We have three dolls,” or “He has 
a dog with brown spots.”

Writing Workshop
1 Distribute students’ books made from BLM 15.4A My How-To Book. Have students add words 

to each page of their books to go with their pictures. Assist students as needed. Remind them to 
sit with correct posture as they write and to grip their pencil in the correct way. Guide students 
to complete the back page titled About the Author. Convey that this page of a book, usually at the 
end, tells the readers more about the book’s author. Have students write the numeral for their age. 
Then, have them complete the last sentence by writing something that they like to do.

2 Arrange students into pairs and have them take turns sharing their books with their partners. 
Choose volunteers to share their books with the class. 

             (BLM 15.4A)             (BLM 15.4A)             (BLM 15.4A)

Language Arts Kindergarten
© Name

BLM
15.4A

M
y H

ow
-To Book

Step 1: C
ut along the dotted line 

down the m
iddle of the page. 

How to ______ Step 1 Step 2

Step 3 Step 4 I am __ 
years old.

I like to
_______________

Step 3: A
ccordion-fold the strip 

along the gray lines and also 
fold along the taped line.

Step 2: Tape the two sections 
together into a long strip with 
the words facing up.

How to ______ Step 1 Step 2 Step 3 Step 4 About the Author

I am __ 
years old.

I like to
_______________.

Step 4: A
dd illustrations and words to 

com
plete the book.

Fo
llo

w
 the step

s b
elo

w
 to

 assem
b

le stud
ent b

o
o

ks.

by __________

by __________

TO
C

NEXT
PAGE
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Name 15.5
Review 

1. Make an X next to the sentence that goes with the picture.

Unit Review

2. Circle the correct word for each picture. 

fat fan fin

wet win web

egg off hiss

bell dill doll

The ducks quack. 
The pups nap.  

See below for examples of summative assessments throughout the student edition.
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3. Fill in the circle next to the correct word for each picture. 

blot
black
block

bran
brick
brag

Fred
frogs
frizz

quilt
quick
quack

stop
stick
step

trick
track
truck

swim
swell
spin

slug
sled
slim
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Chapter 15 Literature Guide
Preparation
• For Lesson 3, gather a variety of fiction and nonfiction classroom books, preferably ones you have already read as 

a class.
• For Lesson 4, have several long sheets of BULLETIN BOARD PAPER, large enough for several students to work around. 
• For Lesson 5, obtain COLORED CHALK, and gain permission to draw on a sidewalk or on the outside of the building 

with chalk. If that is not possible, have a large indoor chalkboard available. 

Background Information
• Summary: A young artist helps bring life and color to a gray community.
• Author/Illustrator: F. Isabel Campoy and Theresa Howell (illustrated by Rafael LÓpez)
• Oral Vocabulary: beautiful, mural
• Story Vocabulary: pizzazz
• Theme: community

Lesson 1
Reading and Listening Comprehension
• Introduction: Explain that there are two main types of stories—fiction and nonfiction. Fiction means made-up 

or pretend, and nonfiction means true. Inform students that they will hear a fictional, or made-up, story that is 
based on a nonfiction, or true, story.

• Picture Walk-Through:
1.  Examine the front and back covers and point out the title and the authors’ and illustrator’s names on the 

spine. Point out the title page, read the title, and name the authors and illustrator.
2.  Flip through the pictures in the book and have students make predictions about the story based on the 

illustrations.
• Modeling Fluency: Read the book aloud without stopping. Model reading fluency as you read.
• Listening Comprehension: Read through the book again, or review portions of the book, and ask the following 

questions:
1.  pages 1–2: Where does the girl live? (in the heart of a gray city) What does the girl like to do? (doodle, 

draw, color, paint)
2.  pages 3–4: What does Mira do on her way to school one day? (She gives away some of her pictures.)
3.  pages 5–6: How does the city change because of what Mira does? (It becomes less gray.)
4.  pages 9–10: An onomatopoeia is a word that sounds like a sound. What examples of onomatopoeia are on 

this page? (Bam! Pow!)
5.  pages 11–12: Based on what the story tells, what is a muralist? (artist who paints on walls)
6.  pages 15–16: Based on the story, what do you think the word pizzazz means? (Possible answers: excitement, 

style, flair)
7.  pages 17–18: Who joins the paint party? (everyone in the neighborhood)
8.  pages 19–20: What does the policeman want to do? (He wants to paint with them.)
9.  pages 23–24: What kinds of things do they paint? (walls, utility boxes, benches, sidewalks)

10.  pages 27–28: What is the last thing Mira adds to the painting? (bird)

Lesson 2
Plot and Characters
• Guided Retelling: Explain that the setting of a story means when and where a story takes place. In Maybe 

Something Beautiful, Mira helps to change the setting of her neighborhood. Guide students to recount the 
important parts of the book by asking them what the neighborhood looks like in the beginning of the story. 
(gray) What does the neighborhood look like in the middle of the story? (It starts to be filled with color.) What 
does the neighborhood look like at the end of the story? (It is beautiful and colorful.) 

• Create a Venn diagram comparing and contrasting the setting in the beginning of the story to the setting at the 
end of the story.

• Character Discussion: Lead students in a discussion about the characters in the book by asking the following 
questions:
1.  How does Mira cause change in her neighborhood? (She shares her art.)
2.  What happens when Mira shares her art? (An artist sees one of her drawings and begins to paint murals in 

the neighborhood, and soon everyone joins in.)
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Chapter 15 Literature Guide
Preparation
• For Lesson 3, gather a variety of fiction and nonfiction classroom books, preferably ones you have already read as 

a class.
• For Lesson 4, have several long sheets of BULLETIN BOARD PAPER, large enough for several students to work around. 
• For Lesson 5, obtain COLORED CHALK, and gain permission to draw on a sidewalk or on the outside of the building 

with chalk. If that is not possible, have a large indoor chalkboard available. 

Background Information
• Summary: A young artist helps bring life and color to a gray community.
• Author/Illustrator: F. Isabel Campoy and Theresa Howell (illustrated by Rafael LÓpez)
• Oral Vocabulary: beautiful, mural
• Story Vocabulary: pizzazz
• Theme: community

Lesson 1
Reading and Listening Comprehension
• Introduction: Explain that there are two main types of stories—fiction and nonfiction. Fiction means made-up 

or pretend, and nonfiction means true. Inform students that they will hear a fictional, or made-up, story that is 
based on a nonfiction, or true, story.

• Picture Walk-Through:
1.  Examine the front and back covers and point out the title and the authors’ and illustrator’s names on the 

spine. Point out the title page, read the title, and name the authors and illustrator.
2.  Flip through the pictures in the book and have students make predictions about the story based on the 

illustrations.
• Modeling Fluency: Read the book aloud without stopping. Model reading fluency as you read.
• Listening Comprehension: Read through the book again, or review portions of the book, and ask the following 

questions:
1.  pages 1–2: Where does the girl live? (in the heart of a gray city) What does the girl like to do? (doodle, 

draw, color, paint)
2.  pages 3–4: What does Mira do on her way to school one day? (She gives away some of her pictures.)
3.  pages 5–6: How does the city change because of what Mira does? (It becomes less gray.)
4.  pages 9–10: An onomatopoeia is a word that sounds like a sound. What examples of onomatopoeia are on 

this page? (Bam! Pow!)
5.  pages 11–12: Based on what the story tells, what is a muralist? (artist who paints on walls)
6.  pages 15–16: Based on the story, what do you think the word pizzazz means? (Possible answers: excitement, 

style, flair)
7.  pages 17–18: Who joins the paint party? (everyone in the neighborhood)
8.  pages 19–20: What does the policeman want to do? (He wants to paint with them.)
9.  pages 23–24: What kinds of things do they paint? (walls, utility boxes, benches, sidewalks)

10.  pages 27–28: What is the last thing Mira adds to the painting? (bird)

Lesson 2
Plot and Characters
• Guided Retelling: Explain that the setting of a story means when and where a story takes place. In Maybe 

Something Beautiful, Mira helps to change the setting of her neighborhood. Guide students to recount the 
important parts of the book by asking them what the neighborhood looks like in the beginning of the story. 
(gray) What does the neighborhood look like in the middle of the story? (It starts to be filled with color.) What 
does the neighborhood look like at the end of the story? (It is beautiful and colorful.) 

• Create a Venn diagram comparing and contrasting the setting in the beginning of the story to the setting at the 
end of the story.

• Character Discussion: Lead students in a discussion about the characters in the book by asking the following 
questions:
1.  How does Mira cause change in her neighborhood? (She shares her art.)
2.  What happens when Mira shares her art? (An artist sees one of her drawings and begins to paint murals in 

the neighborhood, and soon everyone joins in.)
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See below for examples of formative assessments in listening comprehension. 
(CH 15 Literature Guide Lesson 2)

See below for examples of formative assessments in speaking through guided retelling. 
(CH 15 Literature Guide Lesson 2)
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Reading 
Phonics
1 Review oo words with students. Remind students that the letters oo can make the /oo/ sound as 

in the word book or the /oo/ sound as in the word boot. Distribute the cards cut from BLM 30.3B 
Picture Sort: OO to each student. Direct students to read their words and to use the pictures to 
determine the correct pronunciation of the letters oo. 

2 Practice reading fluency with r-controlled words. Use LARGE MAGNETIC LETTERS to display the following 
words one at a time: star, term, corn, skirt, fork, berg, car, bark, church, shark, Lord, nurse, bird, and 
sport. Lead students to sound out and read the words. Define any words that might be unfamiliar 
to students.

3 Distribute whiteboards and dry-erase markers to students. Review sound-spelling with students. 
Convey that all the words that students will spell contain the letters ir for the /ûr/ sound. Slowly 
say the following words one at a time and direct students to write the letters that stand for each 
sound they hear: sir, girl, chirp, and first. After students write each word, have them hold up their 
whiteboards for you to check their answers. Repeat the words as many times as needed.

4 Direct students’ attention to the first student page and guide students to complete it. Assign the 
second page as independent practice.

High-Frequency Words
1 Display the HIGH-FREQUENCY WORD CARDS one at a time. Direct the class to read each word as it is 

displayed. Select volunteers to find each word on the Word Wall and to use it in a sentence. 

2 Arrange students into pairs and distribute LETTER TILES to each pair. One at a time, display a 
high-frequency word card and direct pairs to take turns spelling the words and building them 
with the letter tiles. Have students name the letters as they build the words.

3 Distribute whiteboards and dry-erase markers to students. One at a time, display a 
high-frequency word card and direct students to write the word on their boards. After students 
write each word, have them hold up their whiteboards for you to check their answers.

Guided Reading and Literacy Centers
• Read a selection from DR 6 Nature. Progress through the book at each group’s pace. Before 

reading, discuss the following applicable phonics sounds: r-controlled vowels er, ir, ur /ûr/; ar /är/; 
and or /ôr/. Discuss any vocabulary and high-frequency words listed in the decodable reader. Use 
the Reader Strategies to guide students through the text.

Literature 
Interactive Read-Aloud
• Refer to Lesson 4 of Chapter 33 Literature Guide for discussion, activities, and possible 

materials.

Language and Writing 
Writing Readiness
• Distribute the SPONGE SQUARES and PAPER PLATES of PAINT to each student. Guide students to dip the 

sponges in the paint and to dab them on the BULLETIN BOARD PAPER covered tables to form letters. 
Direct students to form the letters in their names or in words from the Word Wall.

Grammar
• Write the following analogy frame on the board:  is to  as  is to . Hold up each 

SCHOOL SUPPLY ITEM and ask students what it is used for. Guide students to think of analogies as each 

 PREPARATION
• Retrieve the cards cut from BLM 30.3B 

Picture Sort: OO. (Reading)

• Gather LARGE MAGNETIC LETTERS. 
(Reading)

• Gather HIGH-FREQUENCY WORD CARDS
and LETTER TILES. (Reading)

• Cover tables in BULLETIN BOARD PAPER. 
Retrieve the cut SPONGE SQUARES. 
Gather PAPER PLATES and place different 
colors of PAINT on each plate. (Language 
and Writing) 

• Obtain a variety of SCHOOL SUPPLY 
ITEMS, such as a pencil, a ruler, a crayon, 
scissors, and glue. (Language and 
Writing)

RECOVERY
• For students to have extra practice 

with analogies, print and distribute 
BLM 33.4A Analogy Practice to each 
pair. Direct pairs to work together to 
complete the page. Assist students as 
needed. Check students’ answers. 

Chapter 33Lesson 33.4

See below for an example of formative assessment in guided reading � uency. (TE 33.4 & TE 33.5)

See below for examples of summative assessments in phonics. (TE 33.5 & BLM 33.5A)

See below for examples of formative and summative assessments for high-frequency words. (TE 33.4)
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Reading 
Phonics
1 Have students practice reading fluency. Remind them that when they come to the end of a 

sentence while reading, they should pause before moving on to the next sentence. Write the 
following sentence pairs on the board and have students read them aloud to practice fluency: 
• Do you see the moon and the stars? They are far away.
• I got paint on my shirt! My shirt has a stain now. 
• I like to help my dad serve at church. We clean the church each week. 
• Do you want to come play with me? We can play with my cars and trucks.

2 Convey that students will help make new words by adding beginning sounds to each word that 
you say. Choose volunteers to add a beginning sound to the words as indicated below:
• Add /s/ to the beginning of the word core. (score)
• Add /s/ to the beginning of the word tar. (star)
• Add /b/ to the beginning of the word room. (broom)
• Add /s/ to the beginning of the word port. (sport)
• Add /f/ to the beginning of the word low. (flow)

3 Review with students the sounds learned in Units J–K. Use LARGE MAGNETIC LETTERS to display the 
following words one at a time: cow, crown, owl, bow, mow, mouth, book, hook, moon, broom, barn, car, 
star, thorn, porch, bird, stir, fern, herd, fur, and hurt. Lead students to sound out and read the words.

4 Assign the student pages as independent review. For Exercise 1 in Unit Review, read the 
following sentence: I drew seven red stars on my paper. Direct students to circle the picture in 
the first row and the word in the second row that go with the sentence. Assign the remaining 
exercises as independent practice.

5 Distribute BLM 33.5A Chapters 28–33 Review, which provides review of the concepts and 
skills taught in Units J–K. Use the pages as additional practice or administer them as a formal 
evaluation. For Exercise 1, read the following sentence: Jeremy likes to read books about sharks. 
Direct students to circle the picture in the first row and the word in the second row that go with 
the sentence.

High-Frequency Words
1 Have students crouch down on the floor. Display a HIGH-FREQUENCY WORD CARD and direct students to 

jump up and say the word aloud. Repeat this process with each word. 

2 Place the high-frequency word cards facedown in a large circle. Guide students to stand around 
the outside of the circle. Play MUSIC and direct students to slowly walk around the circle. Pause the 
music and have students pick up the card closest to them. Have each student show the card and 
read it aloud. Direct them to return the cards facedown to their locations. Start the music and 
repeat the process. Continue as time allows. After each round, switch out a few high-frequency 
word cards so that all words can be reviewed. 

Guided Reading and Literacy Centers
• Reread this chapter’s selection. Monitor fluency and accuracy. Encourage students to read 

smoothly and with good expression.

Literature 
Oral Vocabulary
• Review new and previously taught oral vocabulary words. Encourage students to use oral 

vocabulary words in their daily conversations.

 PREPARATION

• Gather LARGE MAGNETIC LETTERS. 
(Reading)

• Print BLM 33.5A Chapters 28–33 
Review for each student. (Reading)

• Gather HIGH-FREQUENCY WORD CARDS. 
Obtain MUSIC. (Reading)

• Select several oral vocabulary digital 
masters to display for review. (Literature) 

• Obtain STATIONERY. (Language and 
Writing)

• Gather ENVELOPES. (Language and 
Writing)

ENRICHMENT
• Have students record a message for 

the incoming Kindergarten class next 
school year. Record a VIDEO CLIP of each 
student sharing what they liked most 
about the class. Have them share advice 
for incoming Kindergarten students. Edit 
the video into a digital video that can be 
shared with incoming students. Consider 
sharing the video with parents of current 
students as a memento of Kindergarten. 

Chapter 33Lesson 33.5
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Reading 
Phonics
1 Have students practice reading fluency. Remind them that when they come to the end of a 

sentence while reading, they should pause before moving on to the next sentence. Write the 
following sentence pairs on the board and have students read them aloud to practice fluency: 
• Do you see the moon and the stars? They are far away.
• I got paint on my shirt! My shirt has a stain now. 
• I like to help my dad serve at church. We clean the church each week. 
• Do you want to come play with me? We can play with my cars and trucks.

2 Convey that students will help make new words by adding beginning sounds to each word that 
you say. Choose volunteers to add a beginning sound to the words as indicated below:
• Add /s/ to the beginning of the word core. (score)
• Add /s/ to the beginning of the word tar. (star)
• Add /b/ to the beginning of the word room. (broom)
• Add /s/ to the beginning of the word port. (sport)
• Add /f/ to the beginning of the word low. (flow)

3 Review with students the sounds learned in Units J–K. Use LARGE MAGNETIC LETTERS to display the 
following words one at a time: cow, crown, owl, bow, mow, mouth, book, hook, moon, broom, barn, car, 
star, thorn, porch, bird, stir, fern, herd, fur, and hurt. Lead students to sound out and read the words.

4 Assign the student pages as independent review. For Exercise 1 in Unit Review, read the 
following sentence: I drew seven red stars on my paper. Direct students to circle the picture in 
the first row and the word in the second row that go with the sentence. Assign the remaining 
exercises as independent practice.

5 Distribute BLM 33.5A Chapters 28–33 Review, which provides review of the concepts and 
skills taught in Units J–K. Use the pages as additional practice or administer them as a formal 
evaluation. For Exercise 1, read the following sentence: Jeremy likes to read books about sharks. 
Direct students to circle the picture in the first row and the word in the second row that go with 
the sentence.

High-Frequency Words
1 Have students crouch down on the floor. Display a HIGH-FREQUENCY WORD CARD and direct students to 

jump up and say the word aloud. Repeat this process with each word. 

2 Place the high-frequency word cards facedown in a large circle. Guide students to stand around 
the outside of the circle. Play MUSIC and direct students to slowly walk around the circle. Pause the 
music and have students pick up the card closest to them. Have each student show the card and 
read it aloud. Direct them to return the cards facedown to their locations. Start the music and 
repeat the process. Continue as time allows. After each round, switch out a few high-frequency 
word cards so that all words can be reviewed. 

Guided Reading and Literacy Centers
• Reread this chapter’s selection. Monitor fluency and accuracy. Encourage students to read 

smoothly and with good expression.

Literature 
Oral Vocabulary
• Review new and previously taught oral vocabulary words. Encourage students to use oral 

vocabulary words in their daily conversations.

 PREPARATION

• Gather LARGE MAGNETIC LETTERS. 
(Reading)

• Print BLM 33.5A Chapters 28–33 
Review for each student. (Reading)

• Gather HIGH-FREQUENCY WORD CARDS. 
Obtain MUSIC. (Reading)

• Select several oral vocabulary digital 
masters to display for review. (Literature) 

• Obtain STATIONERY. (Language and 
Writing)

• Gather ENVELOPES. (Language and 
Writing)

ENRICHMENT
• Have students record a message for 

the incoming Kindergarten class next 
school year. Record a VIDEO CLIP of each 
student sharing what they liked most 
about the class. Have them share advice 
for incoming Kindergarten students. Edit 
the video into a digital video that can be 
shared with incoming students. Consider 
sharing the video with parents of current 
students as a memento of Kindergarten. 

Chapter 33Lesson 33.5
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Name BLM 33.5A

Chapters 28–33 Review
1. Listen to your teacher and circle the correct answer in 

each row. 

sharks sharp stars
2. Circle the correct word for each picture.

3. Fill in the circle next to the correct sentence.

card

bow

bark

mouth

cart

mow

bird

moth

car

mop

burn

mound

The house has a roof.

The girl has a book.

TOC

ANSWER

KEY
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Reading 
Phonics
1 Review oo words with students. Remind students that the letters oo can make the /oo/ sound as 

in the word book or the /oo/ sound as in the word boot. Distribute the cards cut from BLM 30.3B 
Picture Sort: OO to each student. Direct students to read their words and to use the pictures to 
determine the correct pronunciation of the letters oo. 

2 Practice reading fluency with r-controlled words. Use LARGE MAGNETIC LETTERS to display the following 
words one at a time: star, term, corn, skirt, fork, berg, car, bark, church, shark, Lord, nurse, bird, and 
sport. Lead students to sound out and read the words. Define any words that might be unfamiliar 
to students.

3 Distribute whiteboards and dry-erase markers to students. Review sound-spelling with students. 
Convey that all the words that students will spell contain the letters ir for the /ûr/ sound. Slowly 
say the following words one at a time and direct students to write the letters that stand for each 
sound they hear: sir, girl, chirp, and first. After students write each word, have them hold up their 
whiteboards for you to check their answers. Repeat the words as many times as needed.

4 Direct students’ attention to the first student page and guide students to complete it. Assign the 
second page as independent practice.

High-Frequency Words
1 Display the HIGH-FREQUENCY WORD CARDS one at a time. Direct the class to read each word as it is 

displayed. Select volunteers to find each word on the Word Wall and to use it in a sentence. 

2 Arrange students into pairs and distribute LETTER TILES to each pair. One at a time, display a 
high-frequency word card and direct pairs to take turns spelling the words and building them 
with the letter tiles. Have students name the letters as they build the words.

3 Distribute whiteboards and dry-erase markers to students. One at a time, display a 
high-frequency word card and direct students to write the word on their boards. After students 
write each word, have them hold up their whiteboards for you to check their answers.

Guided Reading and Literacy Centers
• Read a selection from DR 6 Nature. Progress through the book at each group’s pace. Before 

reading, discuss the following applicable phonics sounds: r-controlled vowels er, ir, ur /ûr/; ar /är/; 
and or /ôr/. Discuss any vocabulary and high-frequency words listed in the decodable reader. Use 
the Reader Strategies to guide students through the text.

Literature 
Interactive Read-Aloud
• Refer to Lesson 4 of Chapter 33 Literature Guide for discussion, activities, and possible 

materials.

Language and Writing 
Writing Readiness
• Distribute the SPONGE SQUARES and PAPER PLATES of PAINT to each student. Guide students to dip the 

sponges in the paint and to dab them on the BULLETIN BOARD PAPER covered tables to form letters. 
Direct students to form the letters in their names or in words from the Word Wall.

Grammar
• Write the following analogy frame on the board:  is to  as  is to . Hold up each 

SCHOOL SUPPLY ITEM and ask students what it is used for. Guide students to think of analogies as each 

 PREPARATION
• Retrieve the cards cut from BLM 30.3B 

Picture Sort: OO. (Reading)

• Gather LARGE MAGNETIC LETTERS. 
(Reading)

• Gather HIGH-FREQUENCY WORD CARDS
and LETTER TILES. (Reading)

• Cover tables in BULLETIN BOARD PAPER. 
Retrieve the cut SPONGE SQUARES. 
Gather PAPER PLATES and place different 
colors of PAINT on each plate. (Language 
and Writing) 

• Obtain a variety of SCHOOL SUPPLY 
ITEMS, such as a pencil, a ruler, a crayon, 
scissors, and glue. (Language and 
Writing)

RECOVERY
• For students to have extra practice 

with analogies, print and distribute 
BLM 33.4A Analogy Practice to each 
pair. Direct pairs to work together to 
complete the page. Assist students as 
needed. Check students’ answers. 

Chapter 33Lesson 33.4
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Reading 
Phonics
1 Review ou words with students. Write the word cloud on the board and ask students what sound 

the digraph ou makes. (/ou/) Write the following words on the board and choose volunteers to 
underline the digraph ou in each word: out, sprout, shout, pout, trout, house, and mouse. Then, select 
volunteers to read the words aloud. Remind students that the letter e at the end of the words house
and mouse is silent. 

2 Practice reading fluency with ir, ur, and er words. Use LARGE MAGNETIC LETTERS to display the following 
words, one at a time: fir, sir, stir, dirt, girl, chirp, shirt, third, curl, hurt, surf, purse, nurse, fern, herd, 
and serve. Lead students to sound out and read the words. Remind students that the letter e at the 
end of the words purse, nurse, and serve is silent.

3 Say the words below, one at a time, and have students determine whether they hear the /är/ 
sound, /ôr/ sound, or /ûr/ sound in each word. Repeat the words as many times as necessary. 
• car (/är/)
• store (/ôr/)
• dirt (/ûr/)

• sport (/ôr/)
• church (/ûr/)
• yard (/är/)

4 Direct students’ attention to the first student page and guide students to complete it. Assign the 
second page as independent practice.

Guided Reading and Literacy Centers
• Read a selection from DR 6 Nature. Progress through the book at each group’s pace. Before 

reading, discuss the following applicable phonics sounds: r-controlled vowels er, ir, ur /ûr/; ar /är/; 
and or /ôr/. Discuss any vocabulary and high-frequency words listed in the decodable reader. Use 
the Reader Strategies to guide students through the text.

Literature 
Oral Vocabulary
• Remind students of this chapter’s oral vocabulary definitions. Ask students what type of behavior 

has consequences. (Possible answers: not obeying, being disrespectful) Discuss positive actions 
that can be done to avoid negative consequences. Ask students what things in life matter to them. 
(Possible answers: God, family, friends, toys) Have students explain why the people or things 
are important to them. (Answers will vary.) 

Interactive Read-Aloud
• Refer to Lesson 3 of Chapter 33 Literature Guide for discussion, activities, and possible 

materials.

Language and Writing 
Writing Readiness
• Arrange students into pairs. Distribute a BUCKET of WATER and SPONGES to each pair. To help them 

strengthen their hand muscles, direct each student to squeeze the water out of his or her sponge. 
Have students repeat this several times. Retain the sponge squares for the next lesson. 

Grammar
• Write the following analogy frame on the board:  is to  as  is to . Display the 

CLOTHING items and talk about the part of the body that wears each item. Guide students to fill in 
the analogies: Shoe is to foot as glove is to hand. Hat is to head as sock is to foot. Guide students to think 
about other possible analogies that can be made when comparing the clothing. Direct them to think 
of the ways things are fastened, such as Buttons are to shirts as shoelaces are to shoes. Guide them to 
think of beginning sounds such as G is to glove as h is to hat. Choose volunteers to share analogies.

 PREPARATION

• Gather LARGE MAGNETIC LETTERS. 
(Reading)

• Obtain a BUCKET of WATER for each pair 
of students. Retrieve a cut SPONGE for 
each student. (Language and Writing)

• Have available various items of
CLOTHING to display, such as a shoe, 
a sock, a glove, a hat, and a shirt. 
(Language and Writing)

• Select DM 6.3A Letter Graphic 
Organizer for display. (Language and 
Writing)

ENRICHMENT

• Have students bring in several RECYCLED 
OBJECTS from home. Gather some 
recycled objects from the classroom. 
Guide students to make a large art 
structure as a class using the recycled 
materials. Have students paint and 
decorate the structure once it is built. 
Challenge other classes to make their 
own sculptures using recycled materials. 

Chapter 33Lesson 33.3
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Reading 
Phonics
1 Have students practice reading fluency. Remind them that when they come to the end of a 

sentence while reading, they should pause before moving on to the next sentence. Write the 
following sentence pairs on the board and have students read them aloud to practice fluency: 
• Do you see the moon and the stars? They are far away.
• I got paint on my shirt! My shirt has a stain now. 
• I like to help my dad serve at church. We clean the church each week. 
• Do you want to come play with me? We can play with my cars and trucks.

2 Convey that students will help make new words by adding beginning sounds to each word that 
you say. Choose volunteers to add a beginning sound to the words as indicated below:
• Add /s/ to the beginning of the word core. (score)
• Add /s/ to the beginning of the word tar. (star)
• Add /b/ to the beginning of the word room. (broom)
• Add /s/ to the beginning of the word port. (sport)
• Add /f/ to the beginning of the word low. (flow)

3 Review with students the sounds learned in Units J–K. Use LARGE MAGNETIC LETTERS to display the 
following words one at a time: cow, crown, owl, bow, mow, mouth, book, hook, moon, broom, barn, car, 
star, thorn, porch, bird, stir, fern, herd, fur, and hurt. Lead students to sound out and read the words.

4 Assign the student pages as independent review. For Exercise 1 in Unit Review, read the 
following sentence: I drew seven red stars on my paper. Direct students to circle the picture in 
the first row and the word in the second row that go with the sentence. Assign the remaining 
exercises as independent practice.

5 Distribute BLM 33.5A Chapters 28–33 Review, which provides review of the concepts and 
skills taught in Units J–K. Use the pages as additional practice or administer them as a formal 
evaluation. For Exercise 1, read the following sentence: Jeremy likes to read books about sharks. 
Direct students to circle the picture in the first row and the word in the second row that go with 
the sentence.

High-Frequency Words
1 Have students crouch down on the floor. Display a HIGH-FREQUENCY WORD CARD and direct students to 

jump up and say the word aloud. Repeat this process with each word. 

2 Place the high-frequency word cards facedown in a large circle. Guide students to stand around 
the outside of the circle. Play MUSIC and direct students to slowly walk around the circle. Pause the 
music and have students pick up the card closest to them. Have each student show the card and 
read it aloud. Direct them to return the cards facedown to their locations. Start the music and 
repeat the process. Continue as time allows. After each round, switch out a few high-frequency 
word cards so that all words can be reviewed. 

Guided Reading and Literacy Centers
• Reread this chapter’s selection. Monitor fluency and accuracy. Encourage students to read 

smoothly and with good expression.

Literature 
Oral Vocabulary
• Review new and previously taught oral vocabulary words. Encourage students to use oral 

vocabulary words in their daily conversations.

 PREPARATION

• Gather LARGE MAGNETIC LETTERS. 
(Reading)

• Print BLM 33.5A Chapters 28–33 
Review for each student. (Reading)

• Gather HIGH-FREQUENCY WORD CARDS. 
Obtain MUSIC. (Reading)

• Select several oral vocabulary digital 
masters to display for review. (Literature) 

• Obtain STATIONERY. (Language and 
Writing)

• Gather ENVELOPES. (Language and 
Writing)

ENRICHMENT
• Have students record a message for 

the incoming Kindergarten class next 
school year. Record a VIDEO CLIP of each 
student sharing what they liked most 
about the class. Have them share advice 
for incoming Kindergarten students. Edit 
the video into a digital video that can be 
shared with incoming students. Consider 
sharing the video with parents of current 
students as a memento of Kindergarten. 

Chapter 33Lesson 33.5
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Reading 
Phonics
1 Review oo words with students. Remind students that the letters oo can make the /oo/ sound as 

in the word book or the /oo/ sound as in the word boot. Distribute the cards cut from BLM 30.3B 
Picture Sort: OO to each student. Direct students to read their words and to use the pictures to 
determine the correct pronunciation of the letters oo. 

2 Practice reading fluency with r-controlled words. Use LARGE MAGNETIC LETTERS to display the following 
words one at a time: star, term, corn, skirt, fork, berg, car, bark, church, shark, Lord, nurse, bird, and 
sport. Lead students to sound out and read the words. Define any words that might be unfamiliar 
to students.

3 Distribute whiteboards and dry-erase markers to students. Review sound-spelling with students. 
Convey that all the words that students will spell contain the letters ir for the /ûr/ sound. Slowly 
say the following words one at a time and direct students to write the letters that stand for each 
sound they hear: sir, girl, chirp, and first. After students write each word, have them hold up their 
whiteboards for you to check their answers. Repeat the words as many times as needed.

4 Direct students’ attention to the first student page and guide students to complete it. Assign the 
second page as independent practice.

High-Frequency Words
1 Display the HIGH-FREQUENCY WORD CARDS one at a time. Direct the class to read each word as it is 

displayed. Select volunteers to find each word on the Word Wall and to use it in a sentence. 

2 Arrange students into pairs and distribute LETTER TILES to each pair. One at a time, display a 
high-frequency word card and direct pairs to take turns spelling the words and building them 
with the letter tiles. Have students name the letters as they build the words.

3 Distribute whiteboards and dry-erase markers to students. One at a time, display a 
high-frequency word card and direct students to write the word on their boards. After students 
write each word, have them hold up their whiteboards for you to check their answers.

Guided Reading and Literacy Centers
• Read a selection from DR 6 Nature. Progress through the book at each group’s pace. Before 

reading, discuss the following applicable phonics sounds: r-controlled vowels er, ir, ur /ûr/; ar /är/; 
and or /ôr/. Discuss any vocabulary and high-frequency words listed in the decodable reader. Use 
the Reader Strategies to guide students through the text.

Literature 
Interactive Read-Aloud
• Refer to Lesson 4 of Chapter 33 Literature Guide for discussion, activities, and possible 

materials.

Language and Writing 
Writing Readiness
• Distribute the SPONGE SQUARES and PAPER PLATES of PAINT to each student. Guide students to dip the 

sponges in the paint and to dab them on the BULLETIN BOARD PAPER covered tables to form letters. 
Direct students to form the letters in their names or in words from the Word Wall.

Grammar
• Write the following analogy frame on the board:  is to  as  is to . Hold up each 

SCHOOL SUPPLY ITEM and ask students what it is used for. Guide students to think of analogies as each 

 PREPARATION
• Retrieve the cards cut from BLM 30.3B 

Picture Sort: OO. (Reading)

• Gather LARGE MAGNETIC LETTERS. 
(Reading)

• Gather HIGH-FREQUENCY WORD CARDS
and LETTER TILES. (Reading)

• Cover tables in BULLETIN BOARD PAPER. 
Retrieve the cut SPONGE SQUARES. 
Gather PAPER PLATES and place different 
colors of PAINT on each plate. (Language 
and Writing) 

• Obtain a variety of SCHOOL SUPPLY 
ITEMS, such as a pencil, a ruler, a crayon, 
scissors, and glue. (Language and 
Writing)

RECOVERY
• For students to have extra practice 

with analogies, print and distribute 
BLM 33.4A Analogy Practice to each 
pair. Direct pairs to work together to 
complete the page. Assist students as 
needed. Check students’ answers. 

Chapter 33Lesson 33.4
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NOTESitem is compared to another. For example, Scissors are to cutting as crayons are to . A ruler is to 
 as a pencil is to . Give students a few minutes to think of the analogies. Allow them to 

look around the classroom and encourage them to think of other items that could be compared 
using an analogy. Direct them to think of letters and numbers and how they relate to what they 
have learned in kindergarten. For example, Letters are to reading as numbers are to math.

Writing Workshop
1 Distribute writing notebooks to students. Guide them to draft a letter in their writing notebooks. 

Write today’s date on the board and have students write this at the top of their letter. Write the 
words Dear New Kindergarten Student, and direct students to copy this into their notebooks for 
their greeting. Write the following sentence starter on the board: The best part about kindergarten is 

. Guide students to copy and complete this sentence in their notebooks. Next, have students 
write a sentence that tells about you as the teacher. Finally, write the following sentence frame: 
To enjoy kindergarten, you should . Guide students to copy and to complete the sentence by 
writing a suggestion for a new kindergarten student to help that student enjoy kindergarten more. 
Write the word From on the board. Direct students to copy this word and to write their name 
below the word to complete the signature.  

2 Convey to students that they will look at their letters and edit them. Direct students to check that 
their heading matches the heading on the board. Underline the capital letter in the month, and 
have students check that they used a capital letter when they wrote the month. Guide students to 
check that they used capital letters at the beginning of their names and any friends’ names. Have 
students check that each sentence in their letter begins with a capital letter and ends with correct 
punctuation. 

See below for examples formative assessments for oral vocabulary. (TE 33.3 & TE 33.5)

See below for an example of formative assessment in grammar concepts. (TE 33.4)
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Name 33.5
Review

Unit Review

1. Listen to your teacher. Circle the correct answer in each row.

2. Fill in the circle next to the correct sentence for each picture.

cars stars Mars

  She likes boots.

  She likes books.

  He has a blue 
shirt.
  He has a bird.

See below for examples of summative assessments throughout the student edition. (SE 33.5)
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Chapter 33 Literature Guide
Preparation
• For Lesson 4, select DM 33.4A Recycling for display. Obtain a variety of fiction and nonfiction BOOKS ABOUT NATURE

for small groups of students. 
• For Lesson 5, provide SMALL LATEX OR NITRILE GLOVES for each student and a LARGE TRASH BAG for yourself. Be aware of any 

latex allergies and provide cloth gloves for those students.

Background Information
• Summary: A boy picks up a crumpled can and throws it away, and it has a great effect on the world around him.
• Author/Illustrator: Alison Hughes (illustrated by Holly Hatam)
• Oral Vocabulary: consequences, matters 
• Story Vocabulary: crumpled
• Theme: nature

Lesson 1
Reading and Listening Comprehension
• Introduction: Ask students whether they think throwing away a tiny piece of trash makes a difference when 

there is so much trash in the world. (Answers will vary.) Share that students will hear a story about how one 
small act can make a difference in helping make the world a cleaner, safer, more pleasant place to live. 

• Picture Walk-Through:
11.  Examine the front and back covers and point out the title and the author’s and illustrator’s names on the 

spine. Point out the title page, read the title, and name the author and illustrator. 
12.  Flip through the pictures in the book and have students make predictions about the story based on the 

illustrations.
• Modeling Fluency: Read the book aloud without stopping. Model reading fluency as you read.
• Listening Comprehension: Read through the book again, or review portions of the book, and ask the following 

questions:
1.  pages 1–2: Based on the story and the picture, what does it mean that the soda can is crumpled? (It is 

crunched up and wrinkled.)
2.  pages 3–4: What does the boy do with the can? (He picks it up and tosses it into a nearby recycling bin.)
3.  pages 5–6: When something matters, it means that it has important meaning. Why does the boy think his 

small act does not matter? (It is such a small thing.)
4.  pages 7–8: What might have happened to the snail if the boy had not moved the can? (The snail might have 

had to travel a long way around the can.)
5.  pages 15–16: How does the boy’s action save the flowers? (It keeps a drain from clogging, which stops a 

garden from flooding.)
6.  pages 19–20: How does the boy’s action help the fish in the ocean? (They will swim in cleaner water.)
7.  pages 21–22: How does the boy’s action help create a cleaner beach? (One less piece of garbage will wash 

onto the beach.)
8.  pages 25–26: Does the boy’s action matter? (Yes.)

Lesson 2
Plot and Characters
• Guided Retelling: Guide the students to recount the important parts of the book by throwing a crumpled piece 

of paper on the floor. Ask students whether that one piece of paper matters. (Yes.) Choose a volunteer to pick up 
the paper and put it in the trash can. Ask students whether the act of putting the paper in the trash can matters. 
(Yes.) Divide students into pairs and have them describe the beginning, middle, and end of the book to each 
other. 

• Character Discussion: Lead students in a discussion about the characters in the book by asking the following 
questions:
1.  A consequence is a result from certain behavior. Our actions have consequences, which means our actions 

matter. What are the consequences of the boy throwing away the can? (Answers will vary.)
2.  What might have been the consequences if the boy had not picked up the can? (Answers will vary.)
3.  How might the can have bothered two new baby birds’ sensitive eyes? (The sun might have reflected off the 

can and shone too brightly in the birds’ eyes.) 
4.  How does the boy show that he is a responsible, caring person? (He picks up the trash even though it is 

not his.)
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Name BLM 29.3C

Phonics Skills Scoresheet
Have students read each word from BLM 29.3B Phonics Skills Check. As they read, 
circle the individual phonics sounds in each word that students miss. If a student 
self-corrects within three seconds, do not count it as a miss. Use this skills check to 
determine whether students need additional practice.

m e d a y g o m y

p r a y s a y f l y s o

c r y b e w e s i g h

s k y n o f r y t r y

h e s l y c l a y h i g h

Student passed this phonics skills check by getting 18 or more words correct and can 
move on to the next skills check. 

 Student needs extra practice with the following sounds: 

TOC

See below for examples of formative assessments in listening comprehension in the literature guides. 
(CH 33 Literature Guide Lesson 1)

See below for a portion of Phonics Skills Check summative assessment.


